DOI 10.31489/2020Ch2/122-131

UDC 378.091.31-059.2: [546:005.336.2]

0.G. Yaroshenko?, O.A. Blazhko?, A.V. Blazhko?, T.V. Korshevniuk®

Lnstitute of Higher Education of the National Academy of Educational Sciences of Ukraine, Kyiv, Ukraine;
2Vinnytsia Mykhailo Kotsiubynskyi State Pedagogical University, Vinnytsia, Ukraine;
3Institute of Pedagogy of the National Academy of Educational Sciences of Ukraine, Kyiv, Ukraine
(E-mail: yaroshenko_o@ukr.net)

Group learning activities as a condition of implementing competence-based
approach to students’ inorganic chemistry teaching at university

The article presents the results of experimental testing the effectiveness of group learning activities of students
at Inorganic Chemistry laboratory classes. The future teachers had their classes according to a technique based
on research paper analysis findings with due account for practice of implementing the concept of group educa-
tional activity of senior pupils in Ukraine. The following issues were briefly addressed: special aspects of ac-
tivities performed by group learning individuals; educational result of inorganic chemistry students presented
in the form of general and special (occupational and subject) competences; preparation and order of laboratory
classes for small groups of students as subjects. The order, course and results of the pedagogical experiment
are presented. The results suggest that using the students' group learning activities is an effective tool for im-
plementation of the competence-based approach to inorganic chemistry educational process, which contributes
to lining-up the order and course of inorganic chemistry laboratory practicals. We wish to make a point that
using group learning for actualization of the competence-based approach to learning chemistry of students
requires certain methodological training of the faculty.
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Introduction

Teaching based on the competency-based approach is a global trend in higher and secondary education,
which has been supported by the United Nations (UN), the Organization for Economic Cooperation and De-
velopment (OECD) and other world communities for a long time [1].

The teaching process, which takes into account the above-mentioned trend, is a system of «scientific,
methodological and pedagogical measures aimed at the development of a personality by forming and applying
his/fher competenciesy» [2]. Based on the foregoing, the policy in the sphere of the national higher education is
aimed at the development of general and special (professional, subject) competencies of students [3].

This actualizes the problem of theoretical substantiation and practical implementation of competence-
based teaching at higher education institutions. We brought attention to a group learning activity of students
in the course of addressing this problem. In order to develop a group learning technique, it was fundamentally
important to answer the following questions:

— how to organize a group learning activity of students at inorganic chemistry laboratory practicals;

— what should be done methodologically for successful group learning;

—what is the role of academic staff in this process;

— what educational outcome should we expect.

The analysis of the national scientific sources made it possible to find out that the degree of development
of group learning of senior pupils as for the theory and methodology of teaching chemistry is much higher than
that of college students. O.G. Yaroshenko substantiated, among other things, the didactic concept of the group
learning activity of senior pupils on the basis of chemistry learning using the results of a continuous study of
the group learning activities at school [4], and developed a variety of learning and methodological support
instructions for teaching senior pupils in small groups [5-10].

A long-term pedagogical experiment [5, 11, 12] and mass introduction of group learning activity into
school practice confirmed its effectiveness.

Our study and the best domestic practices of senior pupil group learning brought us to the conclusion of
reasonableness of extrapolation of the main provisions of the high school group learning concept to the teach-
ing process at a college level. It is about approaches to forming small groups, the distribution of roles in a
small group, and the ratio of faculty leading role and independence of a group learning individual. However,
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the chemistry teaching process at college level, types and duration of educational classes, the chemistry learn-
ing goals, and the age characteristics of students differed significantly. That's why the possibility of a mechan-
ical transfer of a competence-based educational paradigm prevailing at the high school to the college level is
excluded. This fact brings a new problem, which consists in the necessity of theoretical substantiation and
methodological support to using group learning didactic potential for shaping general and subject competen-
cies of future teachers based on the experience of group learning at high school. We commenced solving this
problem with the analysis of previous relevant domestic and international surveys.

Domestic researchers focus mostly on using student group learning activities for development of collab-
orative communication skills, consider it as a framework for trainings, brainstorms, business games, educa-
tional projects, etc. [13-16].

Foreign researchers make an accent on learning, educational, social and organizational functions of group
classes, and contemplate the conditions for effectiveness thereof (comprehension of a collaborative objective
by a group member, correct lineup of the group in which each member has a positive experience of a certain
activity, and adoption of general collaboration rules by the team) [17]. J.R. Hackman (2005), R.M. Gillies and
M. Boyle (2010) conclude that group work contributes to effective acquisition of academic knowledge and
development of interpersonal communication skills [18, 19]. E.F. Barkley, C.H. Major, and K.P. Cross (2014)
instruct on small student grouping, the distribution of roles, the development of team spirit, addressing unex-
pected problems, and assessing students™ involvement in addressing team assignments in the recommendations
for teachers on organization and resourcing of effective collaborative classes. The authors also call attention
to the role of faculty in the organization of learning activity, the need to combine individual and collaborative
responsibility in grading group learning activities [20].

According to L. Rabekova and J. Hvorecky (2015), the collaborative learning activity is one of the com-
ponents of various student learning techniques intended for improvement of the quality of their professional
training [21].

As we see, researchers consider group learning activities mainly as the external side of the educational
process, the framework of which makes interactive learning possible. The fundamental difference of our ap-
proach consists in the idea that learning in a small group is considered as the activity of a uniform group
subject, which is a way of acquisition of the expected result. Therefore, it is about a group learning technique.
From the author’s point of view, the student group learning technique is a scientifically based, clearly planned,
substantively, methodically and procedurally supported process leading to achieving the expected result, which
is the formation of general and professional competencies.

Study object is an inorganic chemistry teaching process at higher education institutions of Ukraine.

Study subject is a student group learning technique used for implementation of the competence-based
approach to inorganic chemistry classes.

The purpose of the article is to explore a didactic potential of students' group learning activity in the
implementation of a competence-based approach to inorganic chemistry learning process.

The article objectives are to justify the group learning technique in the inorganic chemistry learning pro-
cess at higher pedagogical education institutions and to present quantitative and qualitative results of experi-
mental verification of systematic use of group learning activity of students, future chemistry teachers, at inor-
ganic chemistry laboratory practicals.

Structure of the article. The article consists of four parts. The first part presents the conceptual foundations
of the group learning activity of students, the relevance of the topic, its object, subject and purpose. The second
part describes the methods and material of the study and explains tailoring the pedagogical experiment con-
ducted at the Mykhailo Kotsiubynskyi Vinnytsia State Pedagogical University with involvement of students
of the first (High-School Instruction (Natural Science)) and the second (High-School Instruction (Human Bi-
ology and Health, Chemistry)) courses. The third part describes the results of the pedagogical experiment. The
fourth part is inclusive of conclusions basing on the results of the study.

Experimental

To achieve the goal and solve the tasks set, we used the methods of scholastic attainments: analysis,
description, interpretation, measurement, survey, questionnaire, test method, the study of educational docu-
mentation and documents regulating the teaching activities of the academic staff, the study of pedagogical
experience, experiment, comparison, generalization of the data obtained and mathematical processing thereof.

Let’s further characterize the organization of experimental learning. We guess the student group learning
technique has significant didactic potential for development of both subject and general competencies of a
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future specialist. We consider subject competency of inorganic chemistry students as a dynamic combination
of knowledge, skills, methods of activity and values in the field of inorganic chemistry, which determines the
ability of students to further effective learning and professional activity. We distinguish cognitive, activity-
and value-based components in its structure. Below we provide an example of subject competency components
presented as the results of studying the Hydrogen topic [22].

Cognitive component presumes the following actions: a student names hydrogen isotopes and com-
pounds; gives examples of hydrogen production reactions; describes the properties and distribution of hydro-
gen in the nature and classification of hydrogen compounds of chemical elements.

Activity-based component presumes the following actions: the student compiles electronic and graphic
formulas of the hydrogen atom, the equations of chemical reactions characteristic of hydrogen and appropriate
schemes of electronic balances; substantiates the place of hydrogen in the periodic system, its valency and
oxidation number; characterizes hydrogen by its place in the periodic system and atomic structure; experimen-
tally produces, collects and checks hydrogen for purity; follows the rules of safe hydrogen handling; solves
computational and experimental tasks.

Value-based component consists of the following actions: the student evaluates the role of hydrogen as
an environmentally friendly fuel; proves the practical significance of hydrogen and its compounds; compre-
hends the need to preserve his/her own health and the environment when using chemical compounds and the
importance of acquired knowledge for future professional activities.

The curriculum of Vinnytsia State Pedagogical University, the experiment home, provided 120 hours
(4 credits) for studying the Inorganic Chemistry discipline, of which 24 hours were lectures, 40 hours — la-
boratory practicals, and 56 hours were assigned for the independent work. The final control point was a pass-
fail exam.

Students independently shaped small learning groups consisting of 3—4 individuals of different progress
in each group and elected a leader (consultant) in order to apply the group learning technique at the preparatory
stage of the experiment. ‘A consultant is a group student nominated as an unofficial leader, which is respon-
sible for organization of collective activities for the most rapid and successful achievement of a goal’ [5, p. 31].
All members of the small group acted in turn as a consultant throughout the inorganic chemistry study period
in order to implement the principles of binary and professional orientation in teaching. The experimental tech-
nique presumed using both uniform (all groups perform the same task) and collaborative (each group performs
part of a task common for the academic subgroup) group work.

At the preparatory stage, the academic staff drew up tasks for the group work, developed interdisciplinary
communication cards for each topic, allowing to demonstrate the importance of learning material for further
education and professional activities and secure interdisciplinary integration in order to develop students' abil-
ity to systemic, critical thinking; analysis and synthesis; application of knowledge in practical situations.

One laboratory class in inorganic chemistry with collaborative student activity is designed for 2 academic
hours. There are the following stages of the laboratory class: motivation of collaborative activities; actualiza-
tion of knowledge; application of knowledge and formation of skills; knowledge control; reflections of the
group activity.

Let’s consider the types of activities of the learning process members at each stage. At the motivation
stage, the students attending the session consider and realize the purpose of the forthcoming collaborative
activity, the ways of achieving the goals, and the significance of acquired educational results for the future
professional activity. This is the shortest stage (3—5 minutes). The stage of knowledge actualization is desig-
nated for small learning groups. The consultant performs oral examination of students' theoretical knowledge
on the class topic and puts the points scored in the account card. At this stage the learning material is comple-
mented and updated through group learning activity in parallel with oral examination of knowledge and dis-
cussion of theoretical material. Meanwhile the teacher checks the students' performance of tasks of independ-
ent extracurricular assignment. The duration of the knowledge actualization stage is up to 20 minutes.

Students continue working in groups at the stage of application of knowledge and skill development: they
perform tasks and carry out laboratory experiments. Tasks prepared by the teacher must meet the following
requirements: consolidate the theoretical material of the topic; develop practical skills; promote development
of the ability to put knowledge into practice; and be differentiated by complexity. The importance of this stage
consists in promotion of a solid and conscious consolidation of theoretical knowledge, the formation of skills
and proficiency, and development of value-based orientations. For this purpose, the group members work col-
laboratively and actively helping each other, using, where necessary, supporting notes, algorithms, textbooks
and the like. Upon completion of the stage of knowledge application and formation of skills, the results of the
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collaborative class are summarized, collectively discussed, and, if necessary, corrected by the academic staff.
The duration of the work of students in small learning groups at this stage is 35-40 minutes.

The consultant assesses the group's work. The following types of students' collaborative activities are
subject to assessment: oral response at the stage of knowledge actualization; the quality of tasks performed at
the stage of knowledge application and skill development.

The next stage is designated for individual control by a teacher and final evaluation of results achieved
by students at the group laboratory class. At this stage, students individually complete written assignments or
tests that allow the teacher to check subject competency under the conditions of collaborative learning. The
duration of the knowledge control stage is about 15 minutes.

Upon completing the control assignments, students and the academic staff reflect on the progress and
results of group learning activity. At this stage of the class, a value-based component of subject competency
in inorganic chemistry is purposefully formed, as well as general competency (the ability to be critical and
self-critical, the ability to evaluate and maintain the quality of work, etc.) is developed. The reflection lasts
about 5 minutes. The final stage of the lab session is summarizing the results and informing the students of the
next topic and the tasks of preparation for the next class (about 5 minutes).

From the standpoint of both parties of the educational process (students and academic staff), the group
learning technique is actualized through interconnected actions aimed at achievement of the expected result

(Fig. 1).

PURPOSE —to model interaction of cooperative learning subjects
in inorganic chemistry study process

b

Education
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Figure 1. Scheme of interaction of group learning subjects

We designed an experiment to compare the performance of students in the flipped classroom with the
traditional teaching. The pedagogical experiment involved 50 students, prospective teachers of Chemistry,
including 24 students enrolled in the educational program «Secondary education (Biology and Human Health.
Chemistry)» as an experimental group, and 26 students enrolled in the educational program «Secondary Edu-
cation (Natural Sciences)» as a control group.

The effectiveness of students’ group educational activities in the process of studying inorganic chemistry
was determined by using the following criteria:

1) developing subject competence in inorganic chemistry;

2) students ' satisfaction with the progress and results of training in small groups.

At the stage of preparation for the pedagogical experiment, we analyzed the curriculum and found out
what educational elements of the content of the discipline students have to learn. Under the educational element
of the content, we understand the knowledge, skills, and values that are developed in the process of teaching
inorganic chemistry. To get a complete picture of the effectiveness of the group learning technology proved in
the research, we measured the subject competence for each component: cognitive (knowledge, concepts, facts,
rules), activity (skills, methods of activity), and value (attitude, awareness). To identify the influence of group
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learning technology on shaping students' subject competence in inorganic chemistry, we conducted a statistical
comparison of the results in the experimental and control groups.

We developed a test measuring and defining the level of the cognitive component of subject competence
in inorganic chemistry. It contained 30 closed-form tasks of various types (multiple choice, determining the
sequence, and matching). The test allowed us to check up 50 educational content elements that make up the
students’ subject (special) competence in inorganic chemistry. According to the educational programs «Sec-
ondary education (Biology and Human Health. Chemistry)», and «Secondary education (Nature Sciences)»,
the cognitive component of the subject competences is formed by knowledge of the properties of the elements,
simple and complex inorganic substances; it includes the ability to use modern symbols and terminology in
chemical language, and understand the traditional names and trivial nomenclature of inorganic compounds. In
addition, it deals with the general structure and content of chemical sciences based on the teachings about the
structure of matter, periodic changes in the properties of chemical elements and their compounds, about the
direction of chemical reactions (chemical thermodynamics), rates of chemical processes (chemical kinetics)
and their mechanisms.

We measured and defined the level of shaping the activity component of students’ subject competence of
inorganic chemistry by observing the chemical experiments done by students in laboratory classes, analyzing
the way they solve chemical problems, do exercises, and perform cognitive tasks. Conclusions about forming
the activity component were also based on the results of observing the students design an experiment plan,
select the necessary equipment and reagents, assemble devices, do the experiment and formulate its results,
write down the equations of chemical reactions, solve computational and experimental problems, and observe
safety rules.

Shaping of the value component was proved by the students’ attitude to inorganic chemistry as a source
of knowledge, which not only increases their scientific potential, but also serves as a basis for successful
teaching activities at school. Here are the examples of professionally oriented tasks for out-of-class work used
to develop the value component of subject competence: 1. Analyze and compare the program of the standard
and advanced study of Chemistry concerning differences in inorganic chemistry knowledge level. 2. Using the
school textbook of the 11th grade (profile level), read the content of one of the practical works in the section
«Chemical Elements of Group V-Ax. Determine what knowledge and skills in the study of inorganic chemistry
you need to prepare for this practical work with high school students.

The level of shaping the value component was determined based on the results of analyzing the infor-
mation submitted by the student in their self-assessment map.

The effectiveness of students’ group learning activity in the process of studying inorganic Chemistry by
the criterion ‘Student satisfaction with the course and results of learning in small groups’ was determined
according to Z.l. Vasilyeva’s method presented in ‘Assessment of Satisfaction with Different Aspects of
Life’ [23].

Results and Discussion
Below are Table 1 and Figure 2 that summarize the quantitative analysis of the results obtained.

Table 1

Inorganic chemistry subject competency maturity of students in experimental and control groups

Subject competency components
Maturity of subject — erimeﬁ;?mtlve — _Actltv:t y-based - _ Vatlule—based
competency components P Control group PENMENtat! control group xpenmental | control group
group group group
g-ty % g-ty % g-ty % g-ty % g-ty % g-ty %
Low 4 16.6 6 23 5 20.8 5 19.2 2 8.3 9 34.6
Average 6 25 10 | 384 5 208 | 12 | 46.1 5 20.8 7 26.9
Sufficient 9 375 6 230 | 10 | 416 6 23 11 | 4538 8 30.7
High 5 20.8 4 15.4 4 16.6 3 115 6 25 2 7.69
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Figure 2. Inorganic chemistry subject competency component maturity of students in experimental and control groups

As you can see, the number of students with a sufficient and high level of subject competence in inorganic
chemistry for all components in the experimental group is larger than in the control group.

A generalized indicator of shaping the cognitive component of the students’ subject competence in inor-
ganic chemistry was the coefficient of knowledge assimilation, which was 0.71 in the control group and 0.8 in
the experimental group.

The generalized indicator of shaping the activity component of the students’ subject competence in inor-
ganic chemistry was chosen as the coefficient of mastering practical skills. In the control group, it was 0.64
and in the experimental group, it was 0.78.

A general indicator of shaping the value component was the coefficient of students' awareness of the
importance of knowledge in inorganic chemistry for further use in their future professional activities. This
indicator was 0.82 in the experimental group and 0.7 in the control group.

We also made a comparative analysis of the results of the final assessment of students in the experimental
and control groups for a course of inorganic chemistry, conducted according to the curriculum in the form of
a test. The outcomes are shown in table 2 and graphically presented in the histogram (Fig. 3). As we can see,
the results of the experimental group are higher in absolute and percentage terms.

Table 2
Results of final attestation of inorganic chemistry students of experimental and control groups

Number of students (Q-ty/%) assessed under ECTS scale
Student group F FX E D C B A
Qty | % |ty | % |gty| % |gty| % [gty| % |gty| % |gty| %
Experimental group - - 5 20.8 5 |208| 3 |[125| 6 | 25.0 20.8
Control group - - = | - 8 30.7 7 |269] 5 |192| 3 |115] 3 | 115

[¢;]

35 1

30 4

25 4

20 1

15 A

10 A

F FX E D C B A

M Experimental group H Control group

Figure 3. Results of final attestation of inorganic chemistry students of experimental and control groups
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For the purpose of a statistical conclusion on the reliability of the obtained results, Student’s t-test was
used for independent samples. The value of the t-test for the experimental sample is 0.843. Comparing it with
a tabular value at a significance level of 0.05, we concluded that there is a difference between the experimental
and control groups in shaping subject competence in inorganic chemistry.

The materials of the questionnaire survey of students, conversations with them, and observations of the
teachers taking part in the experiment informed about the satisfaction of students in the experimental group
with learning under experimental conditions. The coefficient of satisfaction with experimental training was
quite high 0.9.

The obtained results of the pedagogical experiment confirm the positive influence of group educational
activities of students on shaping the subject competence in the process of teaching inorganic chemistry.

Conclusions

The results of the study provided the basis for the following conclusions. The didactic potential of group
educational activities is diverse, which allows to develop effectively knowledge, skills, methods of activity
and values, as well as students' communication skills. The work of students in small educational groups in-
creases the motivation for studying inorganic chemistry, actualizes existing knowledge and promotes the de-
velopment of new one, creates conditions for the acquisition and application of skills, and increases the accu-
racy of a chemical experiment.

The results obtained in the study of shaping the students’ subject competence in inorganic chemistry for
each of the components (cognitive, activity, value), student satisfaction with the course and learning outcomes
of small groups indicate the multifunctional didactic potential of group educational activities. Its implementa-
tion in the process of teaching inorganic chemistry to future teachers increases the effectiveness of developing
subject competence in inorganic chemistry provides optimization of the scientific, methodological and effec-
tive components of the educational process.

The scientific novelty of the study lies in the fact that for the first time, the technology of group training
of students studying inorganic chemistry in institutions of higher pedagogical education is theoretically sub-
stantiated, methodically developed and experimentally tested.

The practical significance of the obtained results arises from the fact that scientific and pedagogical work-
ers of higher education institutions can use the educational technology substantiated in the study as a method-
ological guide in their own teaching activities.
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O.I'. Apomenko, O.A. bnaxko, A.B. bnaxxko, T.B. KopiieBarok

TonThIK OKY ic-OpeKeTi YHUBEPCUTET CTYAeHTTEePiHe O0eHOPraHNKAaJbIK XUMHUSIHbI
OKBITY/2 KY3BIPETTUIIK TICIJIAIL ICKe achIpyABbIH IIAPThI peTiHae

Makanazna 6efopraHHKaNbIK XUMUSHBI OKBITY OapbICBIHIIA YHHUBEPCUTET CTYACHTTEPIHIH TONTHIK OKY ic-ape-
KETIHIH THIMAUIITIHIH TOKIpHOETIK TeKCepy HOTIDKENEpi KeNTipiIreH. DKCIIEPUMEHTTIK OKBITY FBUIBIMH JKY-
MBICTap/bl TAJAy AEPeKTepiHe )oHe YKpanHaa KalblITaCKaH OKYIIbUIAPbIH TONTHIK OKY iC-OpeKeTiHiH Ty-
JKBIPBIMIAMACHIH iCKE aChIPY TOXXipHOECiHe HEri3/IeNTeH TEXHOIOTHs OOMBIHINA KY3ere achpbuirad. CTyaeHT-
Tep.i TONTHIK OKBITY TEXHOJOTHACHIHIA O11iM Oepy HOTIKENepiH KaJIIbl )KoHE apHaiibl (KOCINTIK, MOH/IK) KY-
3BIPETTUTIKTEp TYpiHAe any KapacTelpburaH. CyOBbeKTi CTYJIEHTTep/iH LIaFbIH TONTaphl OOJIBIN TaObLIATHIH
OeilopraHuKanblK XUMHUs OOMBIHINA 3epTXaHaNbIK cabaKTap bl JaibIHAY JKOHE OTKI3y KbICKAIla CUIIATTAJIFaH.
IMenarorukaiblK yHUBepcUTETTE «beifopraHuKaIbIK XMMHSD) TIoHI OOMBIHIIA 3epTXaHABIK cabaKTapaa TONTHIK
OKBITY CYOBEKTINIEpiHiH KBI3METIHIH epPEeKIIeNiKTepi allbUiFad. OTKI3IITeH MeIaroruKaiblK SKCIePUMEHTTIH
YHBIMIACTHIPBLTYBI, OAPBICH KOHE HOTIDKENEPi YCHHBUFAaH. AJIBIHFAaH HOTHO)KENIEP HETi3iHAe jKacaliFaH HeTisri
KOPBITBIH/IBl — YHHBEPCUTET CTYJICHTTEPiH OKBITY/Ia TONTHIK iC-OpeKeTTi Naiinanany OefopraHiKaIbIK XUMHS
OofipiHIIa OiTiM Oepy yIepiciHme Ky3BIPeTTUTIK TOCUIL JKy3ere achIpyAblH THIMI MIapThl OOJBIT TaOBUIAIbL.
HlarerH TONTApABI OKBITY OCHOpPraHUKANBIK XUMHS OOWBIHIIA cabaKTapIbl YHBIMIACTHIPYABI XKOHE OTKI3YAl
OHTAIaHIBIPAIbI, CTYACHTTEPIIH KOCiON KY3BIPETTUIITIH KaTBINTACTRIPYFa OH dcepiH Thrizeni. COHbIMEH Ka-
Tap, 6acka OKy MoHJepi OOMBIHIIA 3epTXaHABIK cabaKTap/aa )OFaphl OiTiM aTyIIbLIAPAbIH TONTHIK OKY KbI3-
METIH XY#Heni Typ/e naianaHyAblH OPBIHABUIBIFBI TYPaIbl KOPBITHIHABI kacanFaH. CTyJeHTTepre XMMHUSIIBIK
OimiM Gepyie KY3BIPETTITIK TOCIII iCKe aChIPy MaKCaThIHA TONTHIK OKBITY/IbI TalIaaHy FhUIBIMU-TICAAarOru-
KaJIbIK KbI3METKEpJIepICH OeNrii Oip omicTeMeNiK JalbIHABIKTHI Taal €TeTIHAIr aTal OTiJreH.

Kinm ce30ep: Ky3bIpETTiIK T, «beopraHUKaIbIK XUMUSD OKY IIOHI, TONTHIK OKY iC-OpEKeTi, TONTHIK OKBITY
TEXHOJIOTHSACHI, TONTHIK OKBITY CyOBEKTICI, CTyJEHTTEp, FhUIBIMH-TICarOTHKAIIBIK KbI3METKEpIIep, 3epTXaHa-
JBIK cabaKTap.

O.I'. Apomenko, O.A. braxxko, A.B. braxxko, T.B. KopimeBnrok

I'pynnoBasi ydueOHas1 1esiTeIbHOCTh KAK YCJIOBHE peajJu3alui KOMIIETEHTHOCTHOIO
N0JX0/1a B 00y4eHHH HEOPraHu4ecKoi XMMHUM CTYIeHTOB YHUBEPCUTETa

B craThe npuBeeHbI pe3yNIbTaThl SKCIIEPUMEHTANBHOMH MPOBEpKU 3P HEKTHBHOCTH IPyNIOBON Y4eOHOH es-
TENBHOCTH CTYAEHTOB YHHBEPCHTETa B MPOIECCEe M3YyUCHHUs] HEOPraHMYECKONH XMMHHU. DKCIEPHMEHTAIbHOE
00y4eHre OCYIIECTBISIIOCH IO TEXHOJIOTHH, 000CHOBAHHOM C yIeTOM JaHHBIX aHAJIM3a HAy9IHBIX paboT 1 Cllo-
JKUBIIEHCS B YKpanHe MPaKTUKU PeasH3aliy KOHIENINN TPYNIIOBOH YIeOHOH NeATeNbHOCTH MIKOIbHIKOB.
TexHoNOTHEN TPYNIIOBOTO OOYUEHUS CTYJEHTOB IIPELYCMOTPEHO MOTyYeHNE 00pa30BaTENbHBIX Pe3yIbTaToB
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B BU/Ie OOIIMX U CIIEHHATBHBIX (PO eccHoHaIbHbIX, IPEIMETHBIX) KoMIleTeHTHOCTeH. KpaTko onucaubl mos-
TOTOBKA U MPOBEJICHHE Ja00PATOPHBIX 3aHATUH 0 HEOPTrAHWYECKON XMMHH, CyOBEKTAMH KOTOPBIX SBIISIOTCS
MaJible TPYIIIBI CTYICHTOB. PacKpBITEI 0COOEHHOCTH ICSATEILHOCTH IPYIIIOBBIX CYyObEKTOB 00y4eHUS Ha J1abo-
PaTOPHBIX 3aHATHAX MO ydeOHOW nucnuiuiiHe «Heoprannmdeckass XMMUsD» B IIEAarormdeckoM yHUBEPCHUTETE.
IIpencraBieHsl opranu3anys, XOx U Pe3ysIbTaThl IPOBEJCHHOTO Mearorn4eckoro skcrepuMenTa. OCHOBHOM
BBIBOJI, CZICTIAHHEI HAa OCHOBE MOJTyYEHHBIX Pe3yJIbTaToB, HCIOIB30BAaHNE ITPYIIIOBOH YUeOHOH NesTeNbHOCTH
CTYJICHTOB YHUBEPCHUTETA ABJIAETCS () EKTHBHBIM YCIOBHEM peai3al[ii KOMIIETEHTHOCTHOTO ITOIX0/a B 00-
pa3oBaTeNbHOM Mpolecce 10 HeopraHnyeckoilt XuMun. OOyueHe MaIbIMU TPYIIIaMH ONTUMHU3HPYET OpraHu-
3aLMI0 U NPOBEJCHUE 3aHATUH [0 HEOPTraHWYECKOH XUMHH, TIOJIOKUTEIBHO CKa3bIBaeTcsl Ha (JOPMHUPOBAHUM
Hpo¢eCCHOHABHBIX KOMIIETEHTHOCTEH CTy1eHTOB. ClienaH Takke BBIBOJ O LIeJIeCO00Pa3HOCTH CHCTEMaTHye-
CKOT'0 UCIIOJIL30BAaHMS IPYIINOBON Y4eOHON AeATEIbHOCTH COMCKaTeNei BbICIIero 00pa3oBaHus Ha 1a00opaTop-
HBIX 3aHATHSX 110 IPYTHM Y49eOHBIM quciuIuimHaM. OTMEUeHO, YTO NCIIOIb30BaHHE TPYIIIOBOTO OOYUCHNS C
[ETbI0 PeaT3alii KOMIIETEHTHOCTHOTO IOAXOJa B XMMHYECKOM OOpa30BaHHMU CTYJEHTOB TpeOyeT OT
Hay4YHO-IIeJarOTHYeCKUX PaOOTHHKOB OIIPEIeNICHHOI METOJMIECKOH MOTOTOBKH.

Kntouegvie cnosa: KOMIIETEHTHOCTHBIN 10OAX0, ydeOHas qucuumuinHa « Heopranudeckas XUMHA», TPYNIIOBast
yueOHasi OeATeNbHOCTh, TEXHOJIOTHS TPYIIIOBOTO OOYYEeHWs, TPYIIIOBOH CyOBEKT OOydYeHHs, CTYACHTHI,
Hay4YHO-IIeJarorn4eckre paboTHUKH, T1aO0paTOPHbIE 3aHATHS.
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